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Abstract
　The purpose of this study is to consider the cultural differences in views on Kendo 
training in terms of bodily theory. It also questions the culture and thought inherent 
in training and seeks educational possibilities in the body in the light of problems 
with the international spread of Kendo. While a dualistic mind-body view of training 
is prevalent in the West, in Japan, especially in Budo（martial arts）， mind and body 
are treated as one, and control of the practitioner’s consciousness is emphasized. 
Thus, an anatomical or objective position is regarded as important in the West, while 
in Japan methods of bodily recognition, stemming from a holistic perspective, are 
comparatively emphasized. 
　Since ancient times techniques of Kendo have been handed down through Kata
（patterns of movement）， and in these there exists a characteristic view on the 
techniques of Budo. At the core of Budo techniques are the probably material 
elements of Ma（temporal distance）and Ki（kinetic energy）．These are acquired 
through embedding the Kata, as a mass of movement, into one’s own body. This 
learning method differs from the Western assumption of effort toward systematizing 
and polishing knowledge. Therefore the knowledge structure of Kendo is comprised 
of physical learning methods predicated on experience. This difference is, as it were, 
a cultural intersection, and may provide clues to the consideration of learning within 
Kendo training.
　In training, the learner must acquire the cultural code of Kendo with his/her own 
body through an understanding of the value and significance of the teacher’s actions. 
Therefore, it is necessary to learn about culture by learning techniques. In order to 
transmit knowledge and skill in the form of culture, the learner must infiltrate the 
world of art with the goal of adopting the teacher’s view and cultivating a basis for 
learning by himself/herself. This learning method assumes an active attitude on the 
part of the learner, while the teacher stimulates the learner’s awareness through 
implicit instruction. Thus it is comprised of continuous communication, mediated 
through the bodies of the teacher and learner. Kendo training as a bodily dialogue 
poses not only technical problems; it is also a process of reflecting on oneself through 
dialogue with others to promote further development, and is therefore an educational 
enterprise related to character-building.
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Ⅰ．Introduction
１．Problems with the issue
Kendo is a part of traditional Japanese culture, but has spread around the world and is known in 
many countries. Studies on the internationalization of Kendo were already being reported by Haiya1）
et al. and Hirakawa2）et al. in the 1980s, and mainly investigated training environments and surveys 
on views on Kendo. Recently, studies have appeared analyzing its process of popularization and 
present status in specific areas（Ohno3）et al., Ohta4）et al.）．These introduce the relationship 
between the in situ social situation and Kendo in detail. Furthermore, Ohta et al. have pointed out 
that “it is important to have mutual understanding of the cultural backgrounds’ when teaching 
overseas”5）．This suggests that the international spread of Kendo always includes cultural problems.
As Kendo has spread overseas, the discussion on its acculturation has also become active. For 
example, the All Japan Kendo Federation intentionally uses the term kokusai fukyu（international 
spread/popularization）instead of kokusaika（internationalization）， clearly indicating their position 
that “Kendo is spreading while maintaining its inherent universality”6）．This also suggests 
popularization in which not only the competitive, but also the cultural, aspects of Kendo are present, 
and subsequently points to various issues at overseas teaching locations.
For example, Hasegawa says that in teaching overseas “differences in thinking and customs 
regarding all matters, differences in culture, history and education, and the problems that occur 
when actually teaching techniques, are two sides of the same coin”7）．Although cultural and 
cultivated values are emphasized as the goals of Kendo, the participation of the receiving culture in 
technical learning cannot be denied. Moreover, Abe points out the difficulty posed to instruction by 
differences in views on technique：“the Japanese have a monistic view of technique based on the 
Eastern mind-body theory, while on the other hand, Europeans have a dualistic view based on 
Western rationalism”8）．
The above suggests the importance of reconsidering the culture and way of thinking inherent in 
the techniques of Kendo, but does not deny understanding of Kendo’s cultural aspects by foreigners. 
According to Bennett, the debate over the international spread of Budo “is often described as 
‘cultural friction,’ but is this a negative thing? As a site for cross-cultural communication is it not a 
good chance to study each other?”9）．Considered as a cultural crossroads from an international 
perspective, one can see the modern significance of the traditional culture of Kendo. Furthermore, 
the perspective of cultural differences in knowledge within training theory guides the argument 
facing the modern educational problem of bodily learning theory10）．With regard to Kendo’s view on 
training（the mind/body view in training）， it may be meaningful to this problem to consider it from 
the perspective of bodily theory.
２．Purpose of the study
The purpose of this study is to consider cultural differences in views on Kendo training in terms 
of bodily theory. It also questions the culture and way of thinking inherent in training and seeks 
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educational possibilities in the body. Moreover, the study attempts to examine cultural learning by 
the body from the perspective of training.
Ⅱ．Issues in views on training
１．Views on training and the mind-body relationship
In this part, the mind-body relationship（mind-body view）and influence of Japanese artistic 
theory on its theoretical formation will be examined from the perspective of Kendo training. In 
training, the learning of techniques is advanced as the primary task, but cultivation of the mind is 
also possible through this process. It is nothing less than praxis for learning techniques, and 
according to Nakabayashi, “the meaning and value of practice exist in the process and in physical 
practice itself, but cannot be grasped as an objective manifestation”11）．Therefore, when examining 
cultural differences in training it is necessary to start by considering the relationship between the 
body, which performs the techniques, and the mind, or in other words the mind-body view.
With regard to cultural differences in the mind-body view, the West has traditionally taken a 
dualistic position in which mind and body are separate and studied individually. In particular, 
Descartes, who is regarded as the father of modern philosophy, considered the essence of mind to be 
“thought” while he considered the essence of material objects, including the human body, to be 
“extension,” and he considered both to be independent, not mutually dependant12）．In Descartes, we 
can see a mind-body view in which the value of the mind is emphasized, and the body is considered 
to be a possession of the mind. This idea has influenced modern views on sports. According to 
Yuasa, “the various training methods of modern sports are generally aimed at improving physical 
ability and, in a more limited sense, at improving muscular athletic capacity in the limbs；its purpose 
is not mental training or the cultivation of character”13）．On the other hand, in the Japanese mind-
body view, the purpose of Budo in particular is “to improve mental（spiritual）ability through 
training the physical abilities”14）．In contrast to the Western view, which is predicated on mind-body 
dualism, Budo assumes mind and body to be closely related；it is distinct in its emphasis on 
awareness and emotional control in the practitioner.
These differences in mind-body view also appear during instruction. Regarding the common 
features of general teaching methods and those used by European instructors for Degashira waza in 
Kendo, Abe says the following：15）
In the former, although Degashira waza is a physical kinetic technique, it is not just a kinetic 
technique；it is characterized by an attempt to alter the practitioner’s consciousness through the 
process of his/her technical acquisition. In contrast, the latter treats Degashira waza as just a 
physical kinetic technique, and is characterized by an attempt at finding a solution to a problem 
by seeking for a more rational, more effective, universal motion.
This is a phenomenon caused by the differences between the Japanese mind-body view, which 
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emphasizes control of the practitioner’s consciousness during instruction, and the Western view that 
aims for rational technical acquisition of individual motions. Regarding this cultural difference in 
mind-body views, Maebayashi too says that “in western training the body is analyzed anatomically, 
and if each part of the body is perfect, so is their aggregate. In contrast, in Japan the main focus is 
Ki（kinetic energy）training, the central aim of which is to strengthen the body as a whole16）”．In 
other words, in contrast to the Western anatomical, objective position, Japan is characterized by 
physically aware methods that stem from a holistic perspective.
When learning a motor skill, the first step is to think about it rationally, and then make the body’s 
movement conform to that skill, creating, as it were, a conflict between mind as subject and body as 
object. Sakai points out “Japanese martial arts make a clear distinction between the body as opposed 
to the mind, while simultaneously attempting to reconcile them；that is the intellectual morphology 
of the martial arts”17）．In this statement we can see a cultural characteristic of Budo：the 
importance of the process of unifying mind and body. According to Yuasa, “in the West, the idea of 
training the body using methods based on conscious calculation is prevalent, while in Eastern 
thought the mind is trained through training the body”18）．Moreover, Nakabayashi also says “the 
unification of mind and body in training practically conquers this conflict between subject and object；
the body, in a manner, becomes subject”19）．In other words, in the West, the vector of thought 
works from mind to body, while in the East changes in thinking occur from body to mind. Therein 
one can see the influence of the concept of shugyo（personal cultivation）from Buddhist and Zen 
thought.
According to Yuasa, personal cultivation is “a practical attempt to train the mind and improve the 
character through training the body”20）．This idea rests on the philosophical basis of Eastern theory, 
and “cannot be obtained through just theoretical thought, but can only be known through mastery
（taitoku）or experiential understanding（tainin）”21）．According to this way of thinking, authentic 
knowledge is finally acquired through using one’s whole mind and body. Tanaka states that for 
training, “something more ‘cultivated’ is needed in the attitude of learning”22）， but this comes before 
learning and practice；this concept encompasses the human way of life that exists through it.
In training that reflects the influence of personal cultivation, practice itself is emphasized more 
than its purpose or result, and opportunities to show respect for humanity are inherent in the 
process. To use Nakamura’s words, “the improvement in the practitioner’s technical level and 
elimination of wastefulness in his/her movements, cultivated over many years of training, these 
things themselves, are a consequence of a deepening in the practitioner’s humanity”23）．The All Japan 
Kendo Federation promotes the idea that “Kendo is a path for disciplining the human character 
through applying the principles of the Katana（sword）”24）．This idea manifests itself through physical 
practice, namely training in the principles of the Katana. Thus, the cultural differences in views on 
training are problems for the central theme of technique acquisition, i.e. technical learning theory.
２． Views on training and technical learning theory
Kendo training aims to improve one’s mind and body through physical practice, but also includes 
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the undertaking of technical acquisition and instruction. That is to say, Budo would not exist without 
the technical practice of both “learning” and “teaching” techniques. Thus, in considering the culture 
of training, perspectives on the process of learning techniques may also be needed. Since ancient 
times, Kendo techniques have been handed down through learning Kata. According to Nakabayashi, 
“Kata are a form of transmission that compress, without waste, the execution and form of the 
exercises devised by our predecessors. They are ‘premade wooden printing blocks’ that have been 
created from long experience and ingenuity”25）．The learning and teaching of techniques starts with 
correct imitation of the Kata. Modern Kendo is no exception, as “in posture and attitude, and in the 
evaluation of effective technique, a certain formal value system, a way of seeing that could be called 
beauty of form, is strongly present”26）．That is to say, respecting and learning from Kata are needed 
more than anything else in the technical learning of Kendo.
The particular view on technique in Budo is cited as one of the reasons why Kata are emphasized. 
At the core of Budo technique are the probably material elements of Ma（temporal distance）and 
Ki（kinetic energy）27）．Furthermore, technique is “acquired naturally through Kata training”28）．
The acquisition and development of techniques are inseparable from the problems of the mind. 
Thus, the techniques of Budo cannot be fully acquired through their segmentation or logical 
thinking. They are acquired through embedding the Kata as a mass of movement into the 
practitioner’s own body. Nakabayashi compares Budo’s method of learning through physical practice 
with the Western way of thinking as follows：29）
In the Western rationalistic way of thinking, the subjective ego acts on the external world by 
controlling the body. In the Japanese way of thinking, the learning of techniques temporarily 
suppresses and denies the ego by placing the body at the center of thought, and through this 
diversion progress and development are achieved.
This is a process of acquiring techniques with one’s own body, and unlike in Western thought, in 
it we can see a structure of consciousness in which the body is central. In contrast to this are 
expressions of training that reflect the influence of modern science, which began in the West. 
According to Tanaka, the meaning of the words exercise and training is “the setting of a goal, the 
repetition of the same motion in order to attain it, and development of the motion itself through its 
repetition”30）．Specifically, it is quantitative. The context of this is traditional Western knowledge 
theory.
Ikuta says “the core of knowledge theory, which has been questioned ever since Greece, is 
knowledge related to fact. In other words, it is knowledge that is verbalized or described. Thus, it 
has continually refined the conditions of a kind of knowledge that is centered on language”31）．This 
suggests the existence of a logical system centered on language in the West. Therefore, the basis of 
this way of thinking assumes knowledge acquisition that is predicated on effort towards 
systematization and refinement. Needless to say, objective data and step-by-step guidance are useful. 
But, it is difficult to acquire Kata during training by accomplishing systematized units and tasks. To 
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borrow Sako’s words, “in the physical education of the geido（arts）， ‘gradualness’ flows 
dynamically；the instructor observes the learner’s stage in the growth process, and mediates 
progression to the next stage”32）．That is to say, acquiring Kata is possible only via recognition 
through the body, or in other words, through a learning method predicated on experience. It adopts 
the method of learning as a whole rather than systematic learning as individual units and tasks.
This difference in recognition structures does not decrease the possibility of foreigners 
understanding Kendo. Rather, as Shioiri says, it offers the possibility of obtaining new knowledge：“the 
excavation and examination of records left by pioneering foreigners, who entered the specialized 
community of Budo, where they amassed a body of work by their endeavors and studies, will 
provide new perspectives on Japanese Budo”33）．Bennett says “the ‘beauty’ of Budo, which has 
‘universal value,’ can be understood and respected by people of all cultures, regardless of race and 
religion”34）．Differences in recognition structures are a cultural intersection, and may provide clues 
when considering forms of learning within training.
Ⅲ．Problems of the body as culture
１．Translation of physical culture
Kendo training is based on the Eastern mind-body view and the technical learning theory that is 
based on this view. In this part, we will consider training from the perspective of the study of mind-
body culture and expand on its educational possibilities. In Kendo training, practical understanding 
must be centered on the body, and its results naturally express themselves through the body.
What is taught through training is not simply verbal knowledge, but rather the transmission of 
bodily movements that contain a variety of meanings formed in the context of Japanese culture. The 
learner’s understanding of this is greatly influenced by the community in which s/he was born and 
raised. The body is constantly receiving social influences, or to borrow from Sogawa, “although my 
body is my own, it comes with the obligation of duality -’body as culture’ and ‘body as cultural code’- 
that prevents me from doing what I will”35）．
By living in a particular community, one physically acquires its cultural code. When accepting a 
new culture, it is naturally thought of/interpreted in forms one has cultivated in the past. That is to 
say, the culture of Kendo is accordingly translated by the physical culture that the learner has 
cultivated. Thus, one’s body accepts and makes new culture through learning Kata during training. 
According to Nishihira, “a beginner has Kata already”36）．However, Kata are like a habit that the 
body acquires, and are rather unnecessary for training. During training, the pupil first and foremost 
follows the instructor’s teachings exactly, and rids him/herself of bad habits through repeating basic 
movements. That is to say, it is a “de-conditioning of the cultural code implanted in the body”37）．
Therefore, de-conditioning in Kendo occurs through the process of learning Kata, but it is not itself 
formed independently.
In Kendo training, one stamps the Kendo culture into the body by oneself, but this process 
requires one to constantly interpret this culture. Yamada likens the transmission and learning 
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process of the arts with the information transfer model, explaining that “to transmit techniques is 
also to create a code book for the ‘culture of arts’ in the recipient through physical movement”38）．
The recipient, i.e. the learner, reads and understands the meaning of the physical movements 
expressed by the transmitter, i.e. the instructor. However, this communication is not necessarily 
always smooth due to “noise” entering the art’s transmission process39）．Moreover, this is not 
limited to language；it is the same for communication between teacher and learner in relation to the 
mind-body view, views on techniques, etc. Therefore, in environments where cultural differences 
intersect, it is necessary to make efforts toward understanding culture in relation to physical 
movement, or in other words, to translate culture through the body.
According to Aoki, cultural translation is “not necessarily something that can be understood by 
performing a word-for-word translation. It must be thought of in terms of both verbal and non-
verbal methods of communication”40）．Verbal explanations have limitations in regard to gaining an 
understanding of the techniques of Kendo, the core of which is probably intuitive；practice and 
experience are clearly emphasized. Moreover, on the “symbolic” level, i.e. in terms of understanding 
a culture’s core components, only people who share the values and meaning of that particular 
community are capable of understanding41）．In other words, in Kendo too, if one lacks this cultural 
code, one is incapable of correctly understanding the intent of the actions being expressed through 
the body. Thus, teacher and learner need to possess a common code book of artistic culture in order 
to share value and meaning. In training, this is expressed as problems of value recognition and code 
of conduct.
Maebayashi says “the content of instruction in Kendo training is largely based on things other 
than rules, such as Kendo’s unique code and values. This attitude and way of thinking derive from 
the ideals of Bushido”42）．This is also expressed by the fact that the practitioner does not fear being 
struck by the opponent, and by his/her attitude when practicing the same strike repeatedly, seeking 
to make each strike more excellent than the last. However, this kind of teaching is difficult to 
understand in Europe43）．The problem is precisely the separation of one’s own actions and the 
values of Kendo, i.e. the absence of the cultural code in the learner. In order to accept Kendo culture, 
the learner strives to acquire Kendo’s cultural code in his/her own body through the teacher’s body, 
and share the value and meaning of the actions with the teacher. It also provides a perspective that 
leads to cultural learning from technical learning.
２．Learning theory of physical culture
Although technical practice is central to Kendo training, understanding the culture behind it is 
ultimately required. That is to say, the techniques of Kendo do not exist in isolation, but are closely 
related to the society in which they developed. Pointing out the importance of considering sports as 
an overall relationship of various elements, Sogawa says “sport is a system（complex）， focused on 
rules for determining excellence, in which cultural elements, variously belonging to the spiritual, 
social and technical culture of the society in question, are interdependently interrelated”44）．
Meanwhile, Sato in discussing examples of chivalrous ethics and aesthetics in Budo states that 
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“although the aesthetic and ethical values of sports are indeed unique to those sports, they are 
heavily influenced by the values of their general cultural context”45）．Therefore, in Kendo too, 
technical value is based on the culture that developed it.
In Kendo, although practitioners have free choice in their offence and defense, they must observe 
‘correct posture,’ ‘correct striking,’ and ‘correct shinai control,’ and therein lies its unique value 
system. This is contingent on the universality of the value system with respect to the ippon
（winning blow）in Kendo, and in this sense the formation of modern Kendo is inseparable from the 
concepts of shugyo（personal cultivation）， ki（kinetic energy）， and kata（patterns of movement）
that underpin Bushido46）．Given the position that Kendo’s cultural aspects must be understood as a 
part of its techniques, Abe suggests that it will be necessary to create programs for overseas 
instruction that organically and systematically link technique and culture47）， but even in technical 
learning important problems of cultural transmission and learning are inherent.
So, how is culture transmitted? Saeki says “knowledge and skills as cultural heritage do not exist 
without human action to create, to use, to refine, and to train better”48）．This indicates that the 
transmission of culture is not a simple act of giving something to another person. In order to learn 
culture in the form of knowledge and skills, one cannot just abstract and theorize about it. One must 
observe the actions of the people who practice it. Saeki explains the endeavor of refining knowledge 
and skills as follows49）：
However, on examination such “intellectual endeavors” and “art” themselves do not exist in a 
form that can be separated from the world. They entail various preparations and communities of 
people who undertake these preparations, and make their livelihoods doing so. We all live 
“together” in this world, whether adult or child；we cannot leave this context, carve out some 
knowledge and skills from it, put them in a package, and hand them over to someone else.
Intellectual endeavors and art are phenomena formed in the world around them. Their meaning 
and value are understood only by people who belong to the same world. Therefore, the learner must 
infiltrate the world of art in order for culture, in the form of knowledge and skills, to be transmitted. 
According to Ikuta, in the traditional geido（arts）， watching the training of other pupils, chatting 
with peers, and listening in on conversations between the master and other pupils, were all 
considered part of one’s training：“in acquiring an ‘art,’ an extremely important factor is immersing 
oneself in and infiltrating the world of that art”50）．Although this seems unrelated to specific 
instruction, it confers indispensible educational value in acquiring the art. As typical styles of 
traditional education one can cite the “apprenticeship” and “journeyman” systems. Under these, the 
pupil “explores the world of the master from a first-person perspective, while performing 
miscellaneous tasks in the master’s home, thus making it easy for the pupil to enter that world”51）．
The hidden significance of this is that it allows the learner to obtain the master’s point of view, and 
acquire the value system and way of thinking that underpins the art.
According to Tsujimoto, under the apprenticeship system the apprentice is required to enter into a 
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sympathetic relationship with the master, wherein there is understanding without the use of 
words52）．Thus, the act of infiltration into the world of art is a structure of recognition in which one 
practices actively with one’s own body. It is educationally significant in that the pupil adopts the 
teacher’s viewpoint, which is something that cannot be transmitted with language. In other words, it 
cultivates a basis that cultivates the ability to learn by oneself. It also provides an opportunity for 
the pupil to embed the teacher’s aesthetic sense in his/her own body. To quote Kaneko, it is “an 
irreplaceable and precious chance for the pupil to coexist with the whole world of the teacher’s 
artistic invention, and share in the original and primal basis that generates art”53）.
Nakamura says “the handing down of an ‘art’ begins with choosing a good guide who will act as 
this ‘teacher,’ whose every movement the student imitates. By repeatedly training, the pupil can at 
last create his/her own Kata. This process is the best way of acquiring the art of Budo”54）．Needless 
to say, Nakamura’s concern is not so much with the apprenticeship system itself, but rather with the 
educational significance of cultivating a basis for learning by infiltrating the world of art with one’s 
entire body. However, this learning method is impossible if the learner merely waits with a passive 
attitude. It is a process in which the learner, taking cues from the instructor’s body, uses his/her 
own body to actively express, and correct, responses to his/her tasks.
On the other hand, ingenuity is required of the teacher to make the pupil learn independently. 
According to Nakamura, all teaching processes of Kendo training and learning theory are based on 
“self-attainment,” and thus in instructing the pupil the teacher is careful about the pupil’s 
“awareness” in relation to the pupil’s proficiency55）．On the relationship between teacher and learner, 
Nakabayashi also says：“they are companions who both ask and seek independently, and through 
this journey the teacher-pupil relationship is formed. This education, in which the pupil is guided to 
find for him/herself that which is not simply given, contains the essence of teaching, and forms the 
basis of character-building that extends the pupil’s proficiency”56）．In Kendo learning is predicated 
on the pupil actively learning, and is supported by a close relationship wherein the teacher 
encourages the pupil’s awareness through the teacher’s active attitude toward his/her own path in 
life. In other words, it is formed by continuous communication mediated by the teacher’s and 
learner’s bodies.
The extent to which the learner has understood, and what s/he is trying to find by trial and error, 
are constantly expressed through physical movements and ascertained by the instructor, who in 
turn physically acts on the learner to bring about new revelations. This is no less than the 
accumulation of dialogue via the bodies. Sato proposes “dialogue” as the key concept of “learning” as 
follows57）：
“Learning” is the practice of dialogue with things（teaching materials or the objective world）， 
dialogue with the ideas and opinions of others, and dialogue with one’s own ideas and opinions. In 
this sense, “learning” is a cognitive（cultural）practice as well as an interpersonal（social）
practice, while at the same time being the existential（ethical）practice of searching for one’s own 
way of living.
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Viewed as an opportunity to learn an art, infiltrate the world of Kendo, minutely observe the 
instructor’s actions, and actively engage in the process of trial and error oneself, Kendo presents 
more than just technical problems. It is a process of reflecting on oneself through dialog with others 
while striving for further growth, and can probably be described as an educational undertaking that 
is related to character-building. Saito states that “the underlying principle of education is the 
fostering of ‘learning ability,’”58）but this ability is developed through practicing physical dialogue, 
aimed at solving one’s own issues, with others. Furthermore, a physical learning theory based on 
training would be open to facing the problems of modern education. The cultural intersections 
created by its international growth reflect a new education potential of the body-culture that is 
Kendo.
Ⅳ．Conclusion
The purpose of this study was to consider the cultural differences in views on Kendo training in 
terms of bodily theory. It also questioned the culture and thought inherent in training and sought 
educational possibilities in the body in the light of problems with the international spread of Kendo. 
While a dualistic mind-body view of training is prevalent in the West, in Japan, especially in Budo, 
mind and body are treated as one and control of the practitioner's consciousness is emphasized. This 
point probably reveals cultural differences regarding the problem of mind-body. Thus, an anatomical 
or objective position is regarded as important in the West, while in Japan methods of bodily 
recognition, stemming from a holistic perspective, are comparatively emphasized.
The physical practice of Kendo incorporates an undertaking comprised of the learning of skills 
and their instruction. Since ancient times the techniques of Kendo have been handed down through 
Kata, and inherent to these is a characteristic view on Budo techniques. At the core of Budo 
techniques are the probably material elements of Ma（temporal distance）and Ki（kinetic energy）．
These are acquired through embedding the Kata, as a mass of movement, into one’s own body. This 
learning method differs from the Western assumption of effort toward systematizing and polishing 
knowledge；therefore the knowledge structure for Kendo is a physical learning method that 
assumes experience. This difference is a cultural intersection and may provide clues to considering 
forms of learning within Kendo training.
In Kendo training, the learner must stamp the culture of Kendo into his/her own body, and this 
process demands that the learner continually perform cultural interpretation. Through the 
instructor's body, the learner acquires Kendo's cultural code with his/her own body, and strives to 
share in the value and significance of the instructor's actions. Therefore, it demands the learning of 
culture through learning techniques. In order to transmit knowledge and skill in the form of culture, 
the learner must infiltrate the world of art with the goal of adopting the teacher’s views and 
cultivating a basis for learning by himself/herself. This learning method assumes active learning by 
the pupil, while the teacher stimulates the pupil's awareness through implicit instruction. It is 
comprised of continuous communication, mediated through the bodies of the teacher and pupil. This 
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poses not only technical problems；it is also a process of reflecting on oneself through dialogue with 
others to promote further development, and is thus an educational enterprise related to character-
building. Therefore the development of bodily learning theory from the perspective of training 
theory is not unrelated to the problems facing modern education.
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